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With ‘Autonomy and Creation’ as its educational principle, Niigata University has created a self-directed
English language learning environment for its undergraduates by offering ALC NetAcademy2, an online
learning program that they can access anytime, anywhere. Through the program, they can continue to
improve their skills that they acquired in their high school classes for English for General Purposes.

As 1%-year students form a habit of autonomous learning, they are given an opportunity to objectively
measure their general proficiency by TOEIC at the end of their 1% semester. From then on, they are
encouraged to design their own study plans for the coming years. In order to further facilitate
self-directed learning, a website has been launched, and a self-access center will be opened in a few
years.

Taught classes for the 1% and 2"%-year students, on the other hand, are designed to address English for
General Academic Purposes. Students are guided to develop critical thinking, along with basic
academic reading, listening and writing skills. These skills will be exploited and further developed in
classes for English for Specific Academic Purposes in their final years of university education.

2 The following is the approximate student class load for each course:

» Academic Reading: 40 (taught mostly by Japanese teachers)

» Academic Listening: 40 (taught mostly by native-speaker teachers)

» Academic Writing: 30 (taught mostly by native-speaker teachers)

» Basic English: 40 (taught mostly by Japanese teachers)

» Applied English: 15 (a variety of topics and skills, including oral presentations, taught by

both Japanese and native-speaker teachers)

X In the first semester of 2011, the number of students in the Academic Reading and Academic Listening

classes will actually be over the stated number.

“Zengaku Eigo Portal Site” http://verba.ge.niigata-u.ac.jp/english/




Il. #FEFEEICDNT

BEAKX (AXHE - HERSERED

SEOAUFASLBETIE. E2HBRBEADOEBEIVE (DSE) BEEAEE
AFIC 1 FEDE 2 ODERBZEEIEITDCEICED, ZDITH. TN TIIHBDRTH,
BICAE, NEECERPUTCVWZREBI SN, AENSEZEX T, 1 BRNS 4. 5RET,
FESND, CNICHU BICIFEPFEENDAEDICIE. RERDIBIAERD S DN Z HFE
NURITNIZTSSIRUVT —ZDMEZ D EICIE D, 2 BICHANUF 2 S AICKITIT D)
FE (EK 23 &) ICEAULTIE. AifflC. RITANUF21SADELSNTIND 2 FEG
FIC, RERFBEAREICHE URTINIISSR. ZOICHIC, Tk 23 FEFTHAICR > T
1 OS5 RBIZDDEEZIEVISLEDNINE EDFE CTHD, FIT. $AUF 1S AERR])
FEE 2 FETESERDEEERBOIVHNEIET DICH. L 24 FEICE. IEFEE.
SREZOI FBERDICIEED—EIBED S AORREEHBENZHFENT D ENRITEN
AN

CNETESE - TFED 1 FEQIFICHEBESNCVC MNETHEEFA (. FEMK 23
FESEHEE T, TX 24 FEME, 2 FEQDRBEUTHET D, ZOREIERD. 17
EORE 1. 2R, LEIRDS. WNE 1, 2. 4RICHENTD. COILH. CNET ME
T&EHER 2183 U CVERVNZHRERICIE, BIERZR > TV, HDNIET
NI THBIERT, TPNTIvIORTE G ). TBREFE) B30V EEL &
N IZRRENZ LT NIFR5 7200,

ISEBIDREZFDICHT o T BIFACEBDRE I VHICKERENB SR DICE
BIELUTNDD, BRIBEBHENSED UTEDDIREDRODNELDTELRETESNIZUN,
BREEBERD SV LERERITO NbARE] (23 FIIMFEREI. 24 FENSEBRD &)
DJC. BIBIERICHIDHIKDSNRBEDEEZTRI D EICK T, AIHACEIIDRD
TSNS UTNEZNEBZ TN D,

COEEE () IHETEERFRICOEENZETHD., S&. SFEEEDFELEL)
DMENEFBEDFHESF T, SFECEIDIZ TSN T\ DIERD, SERTHEFBEI DI SR
DIFFEDOD S RUNBEESNDTREMUED DD,

MEDXDIC, SADAYF2SANETIL. BESINDAESIEND, 2. EHX 23 F
EL 24 EETENRDDEENE LD, ZODCEH, BHERDFESF T, EDDIFIERE
DELETICIEZRETERBRZEDNNT I DCEICBRDEBONDON FEFID D2 ORFEL)
FDIRECHD.



C(HRETEEImE) HERAIGFE CIFIED) L

o
e

e

ONERIY — e R IRE T TR LR A = 8T W HAY Q0 A EF) B 0N S G
BB s oA e AR LY B 219 R
R =0T C(MFE) BN 4 A S L L=MV C(HlRE) HEN 4 < S LA L=V (R BEN 4 A S LK LTIV

TONGTARET %

COMEIYE § TIBEMEHIE Y N MFED. £ 4 (14 bk

©ad
LB BB

(2)avI(@) TV
LR BB

(P)# 205 - 2R

(DMV - Lt

(DI IR

(O)UV - ML

()53
- (f) BEAAH

(957
M YR KT

(@)#%
A (W) WA

(G)#E 20
C (M) S

(937
A (W) HAEW

€)av/(1)TIv ©uad (@av/(1y1v F)MV (Dav/(e)1v (LMY © (B | (HEVIG)TV © (B S)MV © (% | @IVIE)TV: (&

(g - SEEE B OEF FH| (B BERE | (B BEEAH| (B BEEE | (B BEER|UH) BRET ( UH) BET|E) BEER (L) BEEE

()47 205

DY) s

@#i @53 Y

WY () B QI - LAY | | (W) B || % ) AL

(€)av/(1)Iv #avi(OIv OMV (@)av/(e)1v MAvI(F)1v (OMV : (% | (EV/(@)TV : (%

(DU : M & B®| MHAd: #EXY 7 E X Y| ) BEHAE | @) BEEH | OMV - BEXY & X VY| Y BEER | LY BEER
(@ad
(V) &

©MV @1V @)
)3 @av | - (@ H) | () BEH (AP BT (LM - WA
W FHHTHER | (VH) BEF
Lagd - (& | »avieyv: (& (9Ad : (% | (©)IV/I(Q)TV: (% OMV © (B | @aV/(7)TV © (B (MAVI(E)TV
(@QUd - BER | ©OTV: HER (FHEB) BET ( FEB) BE1|£) BEER | £) B8 2 |FUEB) BEL FUER) BHETL | OMV - RBEH # & ¥

(5)dd
(g #) s

(@)%
IE C H T MR

(DHd * s

(6yav

(¥ dREH

(@)9V : HER

©)MV
(V) sEE

@1v
(V) #mEH

(DHF A - i

| @szigomz st |

| @szigomz st |

@MV : HEH

(@TV - MR

(@Q)MV (1)AV/(3)IV OHd : G | MHIv/(I)IV © (B4 @ad : O | @9Iv/(1)TIV : (& MAv/(Ee)Iv @MV @)av/I(T)YIV
(HE) BEE| (H) BEE|DE) BE T AW BE T |LEH BEER | £H) #LEL% MV © kgt #oE E| O (¥) WL | (%) B
i C & fift 15 fif C & [ fif 2 & fift 15 fif C & Mt 15 {2 H it T8

ML U U U U H

() IRk

H¥ET FHP e Wk

[ tkE]




s1uapngs JvoA pug=so1reyr ‘sndure)) TYIRW.TYRSY=[] ‘YSI[SUF PaoueApy=VY ‘YsISuy orseg=Hd ‘SUTILI\\ JTWAPBIY=AVY ‘SUTPLIY oTWapROy=VY ‘SUTU)ST JTWPRIV="TY

7)) AV -MV'T (©) AV -MV'T
(©)ad (@)av/(e)1Iv
:SOINONODH ‘SOINONODH (9MV :MV'T (€)4V :MV'1
@4V
: SHONHIOS
HITVIH
@4V
€ av ©av STONAIOS © av
ALNAWADVNVIV (DADOTONHIAL HITVAH S (VINOLLYONaHd
(©)ad ©av/(D)1vV (e)ad @av/()'1v F)MV (MYv/(e)1IV (L)Mv Myav/F)1v B)MV @)av/(€)TV
- HENTODTIOV + HENTINDIIDV SINHINHDVNVIN AINAWTOVNVIN | (INHWIDVNVIN | :INTHWIDVNVIA | (@ADOTONHOAL | (@ADOTONHIAL | «(V)NOLLVONAH | :(V)NOLLVONdH
@4V
: SAONAIOS
HITVIH
@4V
©Q AV @av : SHONAIOS »av
SOIWONOOT SSHALLINVINIH HLITVAH (ENOLLVINAA
(9)yad ©)av/(1)'1v (had @av/()1v )MV (@)avI(@)1V B)MV Myav/@)1v @MV Mav/(e)TV
HONHIDS HONAIDS | :SHLLINVINAH | :SHLLINVINQH | :SOINONODW | :SOIINONODH | :SHALLINVINANH | :SHILINVINAH | (@NOILLVONdE | :(d)NOLLVINAd
(c)ad
“gmwoﬁwmow IreeH
() MV @)1v ®av @AV
(P)HV :(syuepns (G)dV | «(d)sedustog Yi[eeH | :(d)Seoueiog yBeH {(VADOTONHIAL AINLTADITDV
Teok IST)MV'T :(V)80ousng yiesy
Lwadga P)av/(e)1v (9ada ©)avi/(e)1v 6)MV @avi@)1v MV (DAVv/I(E)TV
()44 :MV'T €)1V :MV'T | :(V)ADOTONHOIL | :(V)ADOTONHDAL | (V)NOILVONAE | :(V)NOILVONAE | :(V)ADOTONHOIL | :(V)ADOTONHOIL FHENTADIEOV | HYAQTIADIYDV
(oad
:(g)S9oUsIog YIBoH (@)9v @av
:(€)S99UsIog YIESH @) v AYLSIINAA
(2) AV : (Syuopnys 189k AYLSIINAA
18T) ALSLINAA (e)yav €)MV @)1V @)1V
¢ AMLSILNH( | :(V)899usIog YiTed] | :(V)Seouswdg Yi[esy 9AV -HINAIOS @MV ¢ AYLSTINHA
(DA4 : RITSIINAA * AULSTINEA
(MYav/(e)1V 9)ad @av/i(1)1vV F)ad @avi(1)y1v (Mavi(e)TIvV @av/(1)y1vV
(B)MV :ANTOIAEN JANTOTAAN | (E)ADOTONHOAL | (@)ADOTONHOAL | (@NOLLVONAH | :(ENOLLVONAA | (9)MV:AINHAIDS HONHIOS | (3)MV : ANIOTTHN JANIOIAAN

I99S9WAG pug

I91S0WG 35T

I99S9WAG pug

I0}SOWG 45T

10)S9WIAG pug

I91SOWAG 35T

I99S9WAG pug

I03SOWAG 45T

I0)SWS pug

I91S0WG 45T

AVATdA

AVASYIHL

AVASUNATHM

AVUSHNL

AVANOIN

1103 10§ (NV'Id) HTAVILANILL SSVTD HSITONH




° (3

u

SNUTIELL) R

“HfEE2) L

SR =H

C(MrEEiI0) BEM 4 X LOCL=MV (B

CONEI L — = L Y LR A o 06 2O HIR O QI EZ B CREEHM 0N B
HEHDS oA e BRI AL B 21 QR ANy § RIBERE LY D £ < (1 4 Vo
B 4 A S L0 =0V (R BE 4 A S L0 LTV K

©ad
C(B) WERH

(myav
C(B/) BERH

(2=
WA Hh T LT

@)ad © Y&t

)
WAy & AR

M)AV © &R

(723
T - (NE) KL

(D25
L YR KT

©ad ©av "MV ©)1v (L)MV = (G O)YIV © 3% (9ud © (% 9)av
MHad : WEE | MUV C#@(EHE | () BERE | (B) BERE | (B) BEHE | (@) UEAF |U W) BET|WH) BET|&) BE8%| EHUEELRE
9OMV )TV ad - (% "av: (&

(9H] - i

(9)UV - diEi

(Mdd © $#EAXY

(9)8V - dREXY

LB HEHRE

L (B HSERE

(BMV - HEXY

(OTV - #HFEAXY

=) L

=) kL8 %

(o)ad
SV #) KR

(DMV - diEF

(@yav
(V) mEE

()IV - St

€)MV
C(EH) HseH

Lad : (=
HBYE) BET

@)1V
L@

wav - (&
BEE) BETL

®MV - (%
=) BL 8%

OV : (%
=) B8 ¥

DR
o (PR KT

(BYMV © (B
BYE) BE&T

DHE#HT
i (HBHH) B

WV - (8
FEB) #ET

(OMV - BLH

F)YIV - diEE

(@)ad
C(E ) &

(o)t
I T HER

A : &R

(@)av
() rEH

@)V : HER

€)My
SV ) #EH

@)1V
(V) d5EH

©
WG T YA

©
YR T il Wi

(MY - iR

@)1V * dHEHR

(@)MV (1)AV/(Q)IV 9Hd : (3 94V : (3 (QOMV © (O F)YIV © (g @)MV (@UVI(T)TV
() BHEE | (H) BEE|UW) BET | UVE) BE T | LY BEER | LY HLEE MV * gL @IV L@ | - (FH) #BE= | () HEH
I 2 it T8 {2 it 158 fif C &% ik T8 {2 fift 15 fif 2 # [

L N N U FH

() 2k

H¥ET FHE Ve Yk

NI




ssndure)) TyoRwW.TYRSY=[] ‘ASo[outyoa], 29 eousldg JI0J YSISuy=]SH ‘YSHSuy peoueApy=qVy ‘ysySuy oiseg=mHg ‘SUNLIA OTWepRIY=\Y ‘Suripesy] oTwepedy=yy SUTUs)sI| OIWepRIV=TV *

S9uapNYs aBoA puZ=SoI[BI[

(¥) AV :(syuopms

T80k 1sT) MV'T %) AV -MV'T
(e)ad mav
:SOINONODH :SOINONODH (2)dd :MV'T #)9Vv :MV'T
(OLST (@LSH
(DADOTONHOFAL | (LADOTONHIHL
F)ad F)av (e)ad (©)uv F)MV ©)1v (L)YMV )1V (9ud 9)uv
HENTADIgOV FHINTADIEOV INHINADVNVIL AINIWNHOVNVIAN | -INHIWHOVNVIN INTWIDVNVIN | (@)ADO0TONHOAL | () AD0OTONHOAL (V)NOILVONAXE | :(V)NOLLVONdH
(9)ad (9uv (had 9)9v O)MV @)1V (8)MV )1V ()ad v
HONHIDS HONHIDS | :SHILINVINAH | :SHILINVINAH | :SOINONODH | :SOIINONODH | :SHLLINVINANH | :SHILINVINAH | :(@NOILLVONAE | :(d)NOLLVONdd
(@ud
"gmouﬂwwow IreeH
(©)MV @1V ©)Lsd @L)IST
(V)AV :(s7uopnys (@)gV | :(@)seouetog mireeH | :(g)seouetog gIresH (VADOTONHIAL |  (V)ADOTONHOTL
T804 IST) V'] :(V)80ousrg yjfeey
(Lyad (Lyav (B)MV )1V (6)MV L)1v 9)MV @)1V
(2)dd :MV'T (€)'TIV :MV'T | :(V)ADOTONHOHL | :(V)ADOTONHOIL (V)NOLLVONAad (VNOLLVOAAH | :(V)ADOTONHDHL | «(V)ADOTONHOUL P HINTADIEOV CHINTADIYOV
(@)ad
“Aemooﬁwmcw IreeH
(@av @y
(@) :(€)s90UsTOg YITESH AULSLINAT
AV @ (spuepnis aeok
1ST) AULSLLNAA @9V ©)MV @)1V @1V
¢ AYLSILNHA | (V)se0usIog YiedH | :(V)S9oUsIog UIeeH @MV ¢ AYLSTINHA
(HA9 : XATSLLNAd () LSH -HONHIOS ©@uLsa :AONZI0S |+ RELSIINAd
(MYav/(e)1V 9)ad 9)uav (9)my )1V @av/(1)y1vV
(B)MV :ANTOIAIN JANTOTQAN | «(@ADOTIONHOEL | (DADOTONHDIL | :(@NOLLVONAH | (DNOIIVOINAT | (O)MV:AINAIDS | () TV :HONHIOS | (2)MV : ANTOTTIN *ANTOTAdN

I99S9WAG pug

I91S0WG 35T

I99S9WAG pug

I0}SOWG 45T

10)S9WIAG pug

I91SOWAG 35T

I99S9WAG pug

I03SOWAG 45T

I0)SWS pug

I91S0WG 45T

AVATdA

AVASYIHL

AVASUNATHM

AVUSHNL

AVANOIN

G10% 10§ (NV'Id) HTdVLINLL SSVTD HSITONH




ll. BAAZESEBEIRBICDONT

NE—EE (EFHERBERIR)
1. EFERFBOME DI

EEHBTERREECIE. MSITHRICHML). SERIETIRDOEZZEHRICRDKIDICH
$BLTUDB,
& % 5K English for General Purposes (EGP: L \DIPBZ3IIa2=/7—Y 3
VRBEZZSE. —HREDREEE)

® EZHFE . English for General Academic Purposes (EGAP: &5k SEPT
DEFFICH BT DERHR 5T

® ZI[ - KEMR . English for Specific Academic Purposes (ESAP: $5EDEPT
DB DFIMTHEE

AZOEEHBECIE. PF - R CEBULE—RNBREZHELIEE LT, HARICET
DEREMDEABNENZBRELUTND, EFHECE., 2ERESPIHEOAFIRHE
NDEREBEE LT, SEPFIDHICHBIISERERKIVESH - RIRHZEEET D.
SEANICIE. LEBRBEZENBDFHATI. LIN—FDESA., EBED./ — DRV, O
BCOBRIOHERDIIDSEDERNHENRZBEIET .

—73. AZDEBETHD B8REAIE] O—IRE LT, ALC NetAcademy?2 Z—/\
—RYVF—FI—-R] & RAVSF—-—FD—R] Z8A L. BEOBRZRENTEBIC
PORATETIREZEZFECIEHRLTND, FiNJF2SATIE. 1 FENCOBEN
SPEDBEESIC DT, REARXTICIE->Z2—BoInEE (EGP) MEREHZESS
[CRIETBDLORET D, FIC. BEREENBEILTDXTE. BEHNSHIVIAIY
BEIESHNINNEERDEH. EFEEBIBLHINERFFBEREZTF v U CRHESTHD
[CHEAANDIEEDEEZITTDCEICIED,

1 FA R RARETHRIE LIE—RBBODEBEENZ 1 FEARIC TOEIC® IP THRIRE L.
BODEBHEEZEHNICIEIET D, ZNICEDNTESENERNSBREZZREL. 8T
SaTHA YUK, CO—EDBRFEEZIETDICH. HBHBETERERETIL.
AF 1 BIC T2REEBRN—YILYA ~] ZIHB LT, SOICHFRICIK INNEHEFEX
EBE (RM) ] ZBE5% 9 D5tBE TH D,

2. I PHATIv DT Gifd

(P57

/1
&

Ny
B
B
om
S
B
—
{—
N\
C
(\T
N
Jl
DN
(Cay
N
@)
R
\—
o
i
a
S
\ﬁ
pius
B
B

I_Ejl-i
r
pu
o)



D, 1 ERFB1ZHCEIEND, 1 ENRBTHDTH. 1 BDIREICKTL T, 60

PDDFTE - BENDNRDSNDCAICIRD. [PHTIvDOETE Grff) | Tl ZRED5H
ELUTORZBICAZULBICOHSND UV AB TIRRDEE CTCEMEBM ZER L. F
[CABZERICIEE U CEERNND DIHNICBE T IERHEER T D EEZEBHNET
Do BHRFOHUZEIC DTS, BEHEDHEICENRDN. — BRI "5 -3
VEENERZBNE LT FR MO, EPIMNS<H#FRT TR MIRNETD,
Z D, 2SAT5ICE ST, BEHEDEPICEENDHD., BN EZIEREB TSN
NEEOHERBHENZ KD,

EEZE. HEDFPINEEBHE COHNIE., BRLEET U ISEEMBIEELTO
HEEICDNWTHBNEZIREZB CEMICHRINNZBME L, S8BEXE. PA1T1Y
TAT 14— SEOBEREEICDONTIHHNRBEZRT, @FIC. S58RKkEEC U T
T4 RI—R - V- N—ICEBUUERDOEBZIBECE. XEEAED/N\NSTSTDME
BEEBfFESED, =5IC. Skimming, Scanning, Inferencing FDFGBEA ST —
ZEBSEDIENOERENBZSNEK D,

@kIC. FPINXFRRONRERZRNTCITEZHAMSEZD. S8% ]
WOTCERBDRBELATICRIMNNDEL DT IR EDIREETETDDTIFRNES DD,
2. IXRRECHROTFRFEFTHTETDIEBINOND,

SCIRTOMMBHEE I TIE I AN 1 FEIRICZSER I D ECR>TL\D TOEICT
Pd MaENn) ELT, URZVTDBRBICEIREBEZEZINTUDD, Fi:8D TPH
TIvORE G TIEHIREPICEITNRN, ZOHRDD. NetAcademy2 ZiR9+
FEIETD, BENICFZ I DIBENEILIITDE T, TOIENMITERDKD.
NetAcademy2 MRNEBINRZE [ PATIvVvORE GifR)] OHEFHEICHEM AN
DCEERD,

OECETEDE, FIOMD FD TAXZEE DRAGEND > Lo > TCU\EKDIC, &8
BRIBIERDIERTIIEL VDCERZDREL R . EFEICBO>TESZDLIR
T UTCENDEEBEZZNDHCREENV T ERDRDBRIREICUTCNEZNERE > THY
Do

BRG]

REIC TEREFE] (OEDSRM40 B) ICDNWTHRICFHIBPZNZD, Nl 1
FRE2FHICIRIESND 1 BAIRB T, ABMICIFIRITD EREFE SFEACEE
NEZL), XIEE. 1 FRE 1 2HIZRD TOEICT IP T 470 RICHBIZIEN 2124 T,
—RFMBENOHESE (EGAP) OIEERDIERNIFZBHEERKT D, SZE’(D'EEL
IBEESIEIND, BHOBIREL, BIAHEDHEICENRD, 2. KERKE
NetAcademy2 DRNFE ZEAEFHEICHEAADEDET D,



SENA

Dudley-Evans, T. & St John, M.J. (1998) Developments in English for Specific
Purooses. Cambridge: Cambridge University Press.
ZFWEF (R (2000) ESP DEfREERK] BR, =181t
EH=E, 884, /\FJ—5E2002) EEREEHAZICRITDIREHE] , [FimK
FPHBMRTFR] £ 7 S, pp. 53-65.
Jordan, RR. (1997) English for Academic Purposes. Cambridge. Cambridge
University Press.
FEWRT (2008) TREARZICRITD [HREL , [RBAZSHFHBEMR] 5 14 S, po.
23-131.
RVBAFZARZRAE - REFHRBREBES. RVBAZSSFSHESMRBEAREELSE
(2006) MEMTARICE T DREBHE | RAAZICRITDIREBHAUF21SAI R
i, REPRBHEHEHESI L BEHEHER
Markee, N. (1997) Managing Curricular Innovation. Cambridge: Cambridge
University Press.
fEZETF (2009) [General T Academic BH@RZBHBEIS Y, [EFEHE] Vol. 57,
No. 11, pp. 22-24.
Richards, J.C. (2006) Communicative Language Teaching Today. Cambridge:
Cambridge University Press.
ALY - VZPEF (2006) A Friendly Aoproach to English for Academic
Purposes. BR, {4
BithEFE (2004) [BRICHITDIRERZBHEOENEBZICDNT], IMM NEWS]
No. 7, pp.11-21.
BitEFEZ (2005 —iRZEMBE/NOHEEE (EGAP) (D3 — & IC@AIF T J,IMM NEWS]
No. 8, pp. 42-48.
BitEE (2008) [EREBHEMMINEDTOHDOHEMERICRIT T, [RBAFEEFH
BRI £14 5, pp111-121.
MEFE, KA (R (2005 [CNHASDAREREHE] RR, okSE.
Turner, J. (2004) ‘Language as Academic Purpose. Journal of English for
Academic Purposes. No. 3, pp.95-109.



IV.AEABSEIRBICDOINT

Academic Listening

Carmen Hannah
Associate Professor, The Institute of Undergraduate Programs and Courses

1. Chronological & Structural Overview

In April 2011, the existing General English Language Education curriculum in Niigata
University will be replaced with a new curriculum which has ‘autonomy and creation’ as
the guiding educational principle. All new students entering Niigata University will be
required to attain 4 English language credits under the theme of English for General
Academic Purposes, in order to graduate: Academic Reading; Academic Listening;
Academic Writing; TOEIC 470+ or Basic English.

1.1 First Semester

In the first semester, the new students will be streamed according to their entrance
exam results into classes based on linguistic ability. Each class of 40 students will take
an Academic Reading class (which will be taught by a Japanese teacher) and also an
Academic Listening class (taught by a native English speaker) which will account for 2
of the 4 required English Language credits. Each class of students will meet twice a
week (once with their Japanese teacher and once with their native English speaker
teacher) which may help facilitate intra-class bonding which could lead to smoother
class management due to the increase of student-student class contact time. At the end
of first semester all students will take the TOEIC examination which will be used as the
basis of the academic streaming of students for the second semester.

1.2 Second Semester

In the second semester, the students will be required to attain 2 more English Language
credits. A score of 470+ on the TOEIC test will be counted as one academic credit which
means taking only the Academic Writing class (taught by native English speaker
teachers) to obtain the final credit. A TOEIC score of less than 470 means taking the
Academic Writing class and the Basic English class (taught by Japanese teachers) in



order to receive the two required credits. Having achieved all 4 compulsory language
credits by the end of the first academic year, students are free to pursue their English
language studies electively as and when they deem appropriate.

1.3 Streaming

For all English language classes students will be streamed into three general level
categories, Beginner, Intermediate and Advanced. Within each of these three general
categories there will be further sub-divisions so that students should be together with
people of very similar academic ability. This narrow range ability grouping will
hopefully facilitate easier teaching in terms of selection and preparation of more
universally appropriate course materials as well as pitching the level of difficulty and
pacing of the class.

1.4 Pre-assignment

From April 2011, current ‘sign-up’ system will cease to exist and each teacher will be
given their classes into which students will have been pre-assigned. Thus from the very
start of term, classes will be fixed meaning that the course introduction and or
explanation need only be done once and lessons can start properly from week two. (Due
to unforeseen scheduling conflicts between the General English Education courses and
compulsory courses run by each faculty, please allow for some limited movement by
individual students during the first week of each semester.)

2. English for General Academic Purposes (EGAP)

The main goal of English Listening for Academic Purposes (EAP) is to assist non-native
English speaking students to prepare to attend college or university in an English
speaking country. As most students in Niigata University are not actually planning to
study abroad full time the new curriculum will follow the guiding principles of English
for General Academic Purposes.

Within the Niigata University setting it is envisioned that students will be serviced with
an education in English Language that improves both general language ability as well
as dealing with the academic nature of the institution. Therefore, in terms of the aural
skills and abilities the students need to develop there is some overlap with EAP, as in
EGAP the aim is moving towards providing a more academic focus to the content of the
English Language materials being used in class.



2.1 Course Content

The content for Academic Listening classes will not be pre-specified by the university
and each individual teacher is free to design and execute lessons within the framework
of EGAP. As the students are just beginning their tertiary education they have only
rudimentary knowledge of their chosen academic field so this is where the “General” in
EGAP comes into focus. Course content should aim to provide the students with
information on a “General” area or areas of knowledge such as history, science, business,
social science, cultural perspectives etc. and be less geared towards “everyday

conversational” topics.

One example of how this may be achieved is that as classes are being streamed not only
according to academic linguistic ability but also academic faculty, content material may
include (at a not too specific level of detail) language that may be related to that
particular academic discipline.

3. Academic Listening — 4 General Principles

Research within the field of second language education has provided much information
on how and what to teach in the classroom (Douglas Brown 1994, Nunan 1995, Harmer
1998). In terms of Academic Listening, Brown (2006) highlights 4 general principles
which may be of relevance when designing and executing Academic Listening classes in
Niigata University. The four principles are Activation of Prior Knowledge; Systematic
Presentation; Integration with Real World Information; Extensive Listening Leading to
Personalized Speaking.

3.1 Activation of Prior Knowledge

Activation of prior knowledge involves three central concepts which stem from the
cognitive view of language learning. These are: Schema; Scripts, Top-down & Bottom-up
Processing

3.1.1 Schema

Schema (or schemata) are abstract generalized mental representations of our
experiences. It is information that we have already acquired that when activated can be
applied to a new situation.

In terms of the new student intake their schema related to their chosen academic
specialism may be somewhat limited hence the reason that the informational content of
the Academic Listening courses should not be too specialized. It should rather be based



on more general academic concepts or subjects around which 15t year university
students may have some existing schema to be activated.

3.1.2 Scripts

Scripts are predictable (linguistic) sequences of events whereby students have
expectations of the type of language that they will hear. An example of this may be
listening to a conversation of a student trying to order a textbook from the university

bookshop.

3.1.3 Top-down & Bottom-up Processing

The last concept to be aware of are the joint notions of Top-down Procession (use of
previous knowledge to understand the meaning) and Bottom-up Processing (assembling
the meaning from sounds, words and sentences).

Top-down Processing is when students bring previously acquired knowledge to the
listening event which assists them to interpret and understand the meaning of what is
being said. Bottom-up Procession on the other hand involves the students using
information they have about the sounds and words they hear to assemble or construct
an understanding of what is being listened to. Both Top-down and Bottom-up Processing
often occur simultaneously but can be focused on separately and are often treated quite
well in recent course textbooks.

3.2 Systematic Presentation

The second of the four general principles is the need for Systematic Presentation of the
course material. This principle applies to all fields of pedagogy but specifically for an
Academic Listening course the presentation follows three linear stages : Pre-listening;
While Listening; Post Listening.

3.2.1 Pre-listening

In the Pre-listening stage of any activity the students are given a purpose for listening.
It is having a purpose for listening that creates the fundamental difference between
listening and hearing. Many current textbooks do engage the students in a variety of
worthwhile pre-listening activities

3.2.2 While Listening

The second stage, While Listening occurs while the students are actually doing the
listening. In order to match the cognitive activity with the designated purpose they need
to employ or practice a specific skill or set of skills to successfully complete the task.



3.2.3 Post Listening

The final stage is Post Listening which ensures that the activity does not end as soon as
the CD player is switched off. The students are required to react to the listening event in
some way, either by engaging in personal processing of the audio event or by oral or
written means. The types of activity in all three stages will vary greatly depending on
the academic level of the students, the content of the audio material and the teaching

style of the instructor.

3.3 Integration With Real World Information

The third governing principle is based on the notion that listening events do not occur in
a vacuum. The informational content, skills and abilities that the students obtain from
their Academic Listening classes should connect with their current situation as
university students but also be of potential use for their future as adults as part of the
workforce. It is commonly held that connection between the classroom and a student’s
real life is an essential element required for motivation to study (Dornyei 2005). There

are two main types of motivation : Instrumental Motivation ; Integrative Motivation.

3.3.1 Instrumental Motivation

Instrumental Motivation is connected to the fact that acquisition of knowledge is critical
to passing the course to gain a credit which will eventually lead to graduation. By the
tertiary stage of their academic life most students are very aware of the construct of

Instrumental Motivation.

3.3.2 Integrative Motivation

The second type of motivation is Integrative Motivation. This construct is strongly
connected with the idea that the knowledge gained in the classroom is actually
something that can be put to use. This usage can be related to future university classes,
post graduation working life or some other socio-cultural event. As Instrumental
Motivation is (or should be) already present in the psyche of a university student it is
perhaps Integrative Motivation that the Academic Listening classes can impact on,

especially in terms of course content and application of knowledge.

3.4 Extensive Listening Leading to Personalized Speaking

The final principle for consideration is related to how much speaking, reading or writing
the students could or should be engaged in during their Academic Listening course.

As any language is comprised of 4 elements, listening speaking reading and writing and

given that the whole is more than the sum of its parts, we might assume that in the



Academic Listening classes (where the main goal is to allow practice in the listening
component of language in particular) there will be activities that have the students
engaged in some or all of the other three disciplines.

Personally speaking, one of the main differences between what will be happening in the
Academic Listening classes in 2011 and the Hatten Eigo (Advanced English) classes
that are currently being taught is that any activities that are not directly classed as
actual listening tasks should in some way be carried out to enhance and or facilitate the
“While Listening” activities and the overall goal of improving student listening
comprehension.

Many textbooks combine listening and speaking as the two are so closely linked.
Whereas the “speaking” focused texts (which have been in common use in the Hatten
Eigo (Advanced English) classes have activities to enhance the oral component of
language and have the students produce speech, the Academic Listening materials
selected should contain a variety of “non-listening” activities that are designed to
promote better listening ability in terms of specific skills and overall comprehension.

In terms of the linguistic abilities and skills that may be deemed desirable, the ultimate
goal of Academic Listening is to improve overall listening comprehension of the students
so that they are better able to process and act on auditory input in a variety of academic
contexts. As for the individual skills that students might acquire there are of course
many that may be applicable at university level. A few examples might be Listening for
specific information; Note-taking; Summarizing what has been heard; Drawing
inferences; Guessing vocabulary from context but there are of course many, many more.
In the new curriculum, it is at the discretion of the class teacher to select which aural
abilities and skills will be focused on and how these will be dealt with in class.

4. Textbooks

The decision to use or not use a course textbook is entirely personal. There will be no
mandate or recommended materials. There will however be a review of Academic
Listening course textbooks available in the near future for those who may wish to use a
textbook.

The review will focus on two general tenets 1) linguistic level appropriateness and 2) if

the material is in keeping with the overall direction the university is taking in
attempting to improve the academic nature of the language studies the students engage



in during their time in tertiary education.
5. Miscellaneous

From April 2011, Hatten Eigo (Advanced English) classes will continue to be taught
until all students can be phased-out of that curriculum. Therefore, please be aware that
you may be asked to continue teaching some Hatten Eigo (Advanced English) classes as
well as teaching the new Academic Listening and Academic Writing classes.

References

Brown, S. 2006. Teaching Listening. Cambridge : Cambridge University Press.
Dornyei, Z. 2005. The psychology of the Language Learner  Individual Differences in
Second Language Acquisition. New Jersey - Lawrence Erlmbaum Associates.
Douglas Brown, H. 1994. Teaching by Principles — An Interactive Approach to Language
Pedagogy. London : Prentice Hall.

Nunan, D. 1995. Language Teaching Methodology — A textbook for Teachers. London :
Prentice Hall.

Harmer, J. 1998. How to Teach English. Essex : Longman.



Academic Writing

George O’'Neal
Associate Professor, The Institute of Undergraduate Programs and Courses

1. Academic Writing Course Goals

Students arriving at Niigata University next year will be enrolled in a curriculum
sharply different than the previous one. Advanced English courses will have been
replaced with academic listening and writing courses. However, even though the
adjective “academic” precedes both the “listening” and the “writing” courses, that doesn’t
mean these courses are monolithic. The student body will be enrolled into three general
levels determined by a pre-test. Lower scoring students will be assigned to the
beginning course. Students who fared better on the test will be enrolled in progressively
higher levels of academic writing.

The academic writing course has fairly limited and straight-forward goals, which
depend on the students’ levels. The course goals (i.e., what the teacher needs to enable
the students to be able to do by the time the course is finished) are as follows. Beginning
students should be able to write a paragraph length academic essay. Intermediate
students should be able to write a one-page length academic essay. Advanced students
should be able to create an academic essay of more than one page of length. These goals
are provisional at this point, and, of course, if your students can produce more (or
better!) work, then by all means please let them. However, you should keep in mind the
provisional goals of each class level when you begin the process of selecting your
textbooks. Please notice the plural. You will more than likely have to develop at least
two different courses for the academic writing class.

Fortunately, there are some great textbooks that cater to students at these levels.
“Great sentences for great paragraphs” and “Great Paragraphs” are both designed for
students at these levels. There is no mandated textbook, so you are free to choose what
you will, but keep in mind that whatever textbooks you choose need to accommodate the
ultimate Gf still nebulously provisional) course goals.



2. Process, not Product

A lot of things in life get dumbed down into oversimplified dichotomous categories.
However, in real life, things are hardly, if ever, so cleanly cut. That said, I'm about to
engage in the same process of diluting complicated issues into a couple of paragraphs
worth of commentary. At this point, I would like to introduce two competing approaches
to the pedagogy of Academic writing: Process-centered writing and Product-centered
writing. As you can probably surmise from the title to this section, I will be arguing for
the greater efficacy of one of these two approaches.

First, what is the difference? The central difference between these two approaches
concerns the importance each attaches to the writing process itself: Process-centered
writing places an enormous amount of weight on all of the intermediate writing stages
between first setting down a pencil on paper (fingers to the keyboard!) and the finished
final draft; Product-centered writing subjugates the entire slew of small endeavors the
writing student struggles through on their way to the vagaries of the final draft. Put in
another way, the process-oriented approach would claim that pre-writing, rough drafts,
library research, peer review, and the final draft all warrant individual assessment; the
product-oriented approach claims that only the final draft deserves any consideration.

Product-oriented writing teachers make such claims because the weighted assessment
of the final draft vis-a-vis all other intermediary stages of writing reflects the real world.
In other words, the boss doesn’t care how much you struggled with your report: he only
cares if the report is finished. This is a fair and legitimate criticism, which I will attempt
to address below.

The Process-oriented writing teacher would claim that assessing the writing process
just as vigorously as assessing the final draft ultimately produces better writers.
Accordingly, the proverbial boss still gets a report on time, but the report writer
probably put more thought into it. Furthermore, because the quality of the final draft
reflects (however indirectly sometimes) the degree of effort put into it, one could assume
that final drafts composed through a process-oriented curriculum would be better. This
is especially so if the teacher manages to incentivize (can you detect my American
Libertarian upbringing yet?) the writing process. That is, if the teacher makes sure that
the students’ grades reflect their efforts during the stages of writing antecedent to the
final draft, the amount of effort students expend during the writing process
proportionately increases. Accordingly, process-oriented writing can increase student
integrative motivation (check C. Hannah’s section) to create better academic essays.



3. Peer Review

There is a small, but cogent, coterie of English pedagogues in the TESOL world that
advocate language learning theories derived from the golden era of Soviet psychology.
Although one might be surprised, indeed shocked, to find “golden era” anywhere near
the word “Soviet,” there were some gems of social thought that permeated outward. The
approaches to teaching advocated by the modern clique of TESOLers that call
themselves the “social constructivists” originate from a man called Vygotsky, who was
an educational psychologist in Soviet Russia. For all of you who have heard of the “Zone
of Proximal Development,” his name may ring a metaphorical bell or two.

“The Zone of Proximal Development” is basically—whenever you see the word “basically”
anywhere, you can be assured that some type of oversimplification is at foot—the idea
that people learn better when they are learning from peers. Essentially, people learn
better when they do it with someone else who is qualified to facilitate the learning
process than when people attempt to learn alone. That is, proximity to a font of
knowledge helps the process along.

The “Social Constructivists” took the idea of the “Zone of Proximal Development” and
applied it to academic writing pedagogy. The result was “Peer Review.” Peer Review is
an activity in which students exchange rough drafts of their papers with other students
in their peer group—fancy TESOL jargon for “group of students”—and each student
takes a turn at editing the other students’ papers. Although this may sound like a
simple group editing exercise, it’s actually quite a bit more than that. Students get more
out of this than simple comments and grammar corrections. Peer Review reveals if the
message a student wants to convey is actually getting across to someone else. Students
will see, usually within a matter of minutes, if someone else is reading their papers as
the writer intends. Furthermore, another subsidiary side-effect of the peer review
process is that students will be funneled through another layer of checks, which should
lead to better quality papers, and a concomitant decrease on the homework load to
which the teacher is exposed.

Some small pointers: Peer Review should be used at least once for every paper the
students submit. This way, the peer review process becomes part of the writing process
itself. Furthermore, if the teacher can create some mechanism in which the peer review
process is graded (hint! hint! Process-oriented writing!) the teacher can incentivize
student peer review. That is, if students understand that the comments and advice they
give to other students is part of their grade, they tend to take the process much more



seriously.
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G. 7Y 4% ¢ I'm just wondering what's going to happen with the Asahi-machi
campus classes, as far as time schedule is concerned. My experience is that medical
students have a full schedule with their studies. Not many seem to be able to take,
for example, my Monday 5t period class.

FWTASSE ¢ 1 think the Monday 5t class is Oyo Eigo. It’s an elective class.
T 5% No. It’'s a HattenEigo class.

J\E'J)—38B8M © Let us review the class schedule for medical students and get back
with you.

G. 71 w254 . First, I'd like to thank Carmen and George for their presentations.
They were very helpful. If possible, this summer, it might be helpful if Fred Durbin
could say something. He is a very experienced, professional writer.

J\F')—38BM © Yes. We are thinking about asking Fred to give us a model lesson
this summer, along with Carmen and George.

J\>58BM . 1just want to clarify if native speakers of English teachers are going to
teach any of the Hatten Eigo classes in 2011.

ZHEED ©  Almost all of the Hatten Eigo classes will be taught by native speaker
teachers. A few will be taught by Japanese teachers.

J\>58EBM ©  So native speakers of English will be teaching some Hatten Eigo
classes as well as academic listening and writing classes.

S HEEN © Yes.

T RSeAE: Back to the class timetable, what about for night-course economics
students?



Z 5860 :  Theirs will remain the same. This new curriculum will not apply to
them.

JNBU =388 ICCRRIBRNRINIE, METRODICLUZNWERBNET, &
BEBICULWRTSELLESDAREHDAEDTSNE UL, SEBEETHHDEED
ZRB UL BREANNZUET,
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