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English Education Reform Faculty Development Meeting

The 2011 English Language Curriculum

Date : September 27th (Monday), 2010
Time : 13.30 — 15.30
Place : Niigata University General Research Building

The Presentation Room on the 5th Floor of the B-Block

Programme

1. Overview of the New Curriculum + General Principles of
Academic Listening - Carmen Hannah

2. Academic Listening - Simon Pryor

3. Academic Writing Activities — Frederic Durbin

4. Academic Writing — Peer Review — George O’Neal
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The New Structure

2011 New English Language Curriculum
for 1¥ and 2™ Year Students

Offered by Faculties and Dep

1" semester of 2" yr Applied Englis
—_—
[2-Credit Elective Course]

2" smstr of 1 ¥r.
E—

1"smstrof*vr_ [Input| Academic Reading
s s
[1-Cradit Required Course] [1-Credit Required Course]

Jr High English
etc

Purple = English for Specific Academic Purposes
Pink = English for General Academic Purposes

Green English for General Purposes






2011 New English Language Curriculum
for 1%t and 2™ Year Students

Supportive Environment for Self-Directed Learning
= Oniine Learning (ALC Net Academy2)
= Website Support

> Self-Access Genter (2012-) ‘

English Courses

Offered by Graduate School

English Courses:
Offered by Faculties and Departments

1" Semester of 2" Vi Applied English
17 Semesterof 2" ¥r

2" Smstr of 1*' Y1 [Oulpui I A ic Writing

[2-Credit Elective Course]

[1-Credit Required Course]  [1-Credit Required Course for
Students with a TOEICK Score of

‘ TOEIC® for All 1% Year Students

1 Smstr of 1% v Academic Reading | Academic Listening

Purple
Pink
Green

[1-Credit Required Course] [1-Credit Required Course]

High School English
Jr High English
etc

English for Specific Academic Purposes
English for General Academic Purposes
English for General Purposes

Basic English .

Beginner

Sub - divisions

Intermediate

Sub - divisions

Advanced

Sub - divisions






*EAP

English for Academic
Purposes

*EGAP

English for General
Academic Purposes






Academic Llstemng General Principles

e Activation of Prior
Knowledge

Teaching

Listening * Systematic Presentation

Steven Brown

* Integration With Real
World Information

* Extensive Listening
Leading To Personalized
Speaking






Activation of Prior Knowledge
. Schema

abstract

generalized

mental

re resentations A picture is Impossible is
of our worth a aword to be

thousand found only in

exp el‘i ence words. the dictionary

of fools.





Activation of Prior Knowledge
*Scripts

predictable
sequence of
events






Activation of Prior Knowledge

*Top=down °*Bottom-up
processing  processing

euse of previous *assembling the

knowledge to meaning from

understand the sounds, words,
meaning sentences





Systematic Presentation

°*Pre -listening -

> Define the purpose

*While listening S Engage in practice
of the skill / ability
to be focused on

*Post listening -

React to the
listening event






Integration with Real World Information

* Instrumental *Integrative
Motivation Motivation

* I need this knowledge ¢ Ineed this knowledge
to pass a test to be able to use the

language and be part
of the culture
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Extensive Listening Leading to

(Personalized) Speaking

g

e Speaking, reading
or writing
activities should
be used to
enhance and
facilitate the
listening
component





Extensive Listening Leading to

(Personalized) Speaking

¢ Textbook Work eSupplementary
Activities

60 minutes 30 minutes
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Database of Supplementary Activities

* Academic Listening
* Academic Writing

* Academic Reading
* Four Skills

 Pair work

« Group work

e Quizzes

e Puzzles

« Mini-projects






T

Database of Supplementary Activities

Write keywords about things youn like or dislike about being a Shindai student. Make sure you give reasons for why you hike or dislike something.
You have only 10 minntes to write a keyword or phrase in each shape!
(You may also make more detailed memos on a separate piece of paper which you can refer to during the presentation stage).

S






Ask wour partner to tell you abont their “Shindail Life™ by focusing on the kevwords from your parmers primt.
Make a list of the things that vou partner hikes and dishikes and wnte the reason for that attitude.

Parmer’s name

Likes Reason Dislikes Reason






Abilities and Skills

o Abi]ity «Skills
. * Listening for general
*Improvement in | specific information

overall listening - Note - taking

comprehension ° Summarizing what
you have heard

» Drawing inferences

* Guessing vocabulary
from context






Content

*English
for
General

Academic
Purposes





Choosing a textbook

e Academic Content

1. Nice to meet you.

2. You have a great place!

3. I'm looking fora
bookstore.

4. Let’s get together.

5. How can I help you?

6. My train is at two o'clock.






Choosing a textbook
e Academic Content

1. Communication
2. Literature

3. Life Science

4. Psychology

5. Anthropology

6. Money






ACADEMIC
ENCOUNTE

LIFE It
o

s oF

OCIETY

Book Title(s) & Author(s)

Publisher

Number of Books in Series
Linguistic Levels

TOEIC

General Information

Suitability

Chapter Topics

Number of Chapters
Total Number of pages
Average pages per chapter
Pre-Listening Tasks

While Listening Tasks

Post Listening Tasks

Audio / Visual Component
Pair / Group Work
Homework

Support Materials

Test Materials

Reviewer

Carmen Hannah

Book1 Academic Listening Encounters - The Natural World; Yoneko Kanaoka

Book 2 Academic Listening Encounters — American Studies; Kim Sanabria & Carlos Sanabria
Book 3 Academic Listening Encounters - Life In Society; Kim Sanabria

Book 4 Academic Listening Encounters - Human Behavior; Miriam Espeseth

Cambridge University Press
Four Level Series

Book1 = Low Intermediate Book 2 = Intermediate Book 3 = Intermediate to High Intermediate Book 4 = High
Intermediate to Low Advanced

No TOEIC requirement scale given

Listening selections are adapted from authentic sources and included academic lectures and interviews
Provides opportunities for extensive and intensive listening

Suitable for only the very highest level classes

Book 1 : The Physical Earth; The Dynamic Earth; Earth's Water Supply; Earth’s oceans; Earth’s Atmosphere; Weathes
Plants & Animals; The Human Body; Living Longer, Living Better

Book 2 : The Foundations of Government; Constitutional Issues Today; The Origins of Diversity; Diversity in Today"
United States; The Struggle Begins; The struggle Continues; American values from the past; American Values Today;
American Innovations; Global Transformations

Book 3 :Marriage, the family and the Home; The Power of the Group; Growing Up male or Female; Gender issues
Today; Mass media Today; The Influence of the media; Crime & Criminals; Controlling Crime; Cultural Change;
Global Issues

Book 4 : The Influence of Mind Over Body; Preventing Illness; Adol ; Adulthood; A ing Intelligence;
Accounting for Variations in Intelli ; Body 1. The 1, of Touch, Space and Artifacts; Friendship;

' The text is designed to develop students’ li te-taking and di ion skills.
‘ Book1=158 Book 2=158 Book3 =155 Book 4 =139

‘ Book1= 15 Book2=15 Book3=15 Bookg4 =10

‘ The pre-listening tasks are extensive.

‘ There are a variety of while listening tasks with a heavy emphasis on note -taking skills

There are a variety of post listening activities, with main ones being dealt with in the “In your own voice” section.
Some examples are : Conducting Research; Thinking Critically about the Topic; Sharing Opinions

‘ The text has an accompanying audio CD

Provides opportunities for extended discussions on the chapter theme

Abundant opportunities for interaction in pairs and groups

The introductory section could be assigned as homework.

Some of the pre-and post listening activities would also be suitable as homework assignments.

There is a companion text which is a reading study skills and writing book that introduces topics closely related to
the listening book. There is a Teacher’s Manual

g
H
AL 0 0 A 10 0 1 S . S 0. 40 0. 2

Overall Comments

The academic content of these books is of a very high level (even in Booki 1) and would prove very challenging t
most 1%t year university students. Each chapter is densely packed with information and activities and it would
virtuallyimpossible to complete the text within one 25 week semester. There are no audio scriptsin the student book

{
1
l

PN





Technology
= 6 laptops
4 A
Ay A

Wmdows Vista Windows*?

5 laptops 1 laptop 3 projectors





Can be reserved at

window @
Reserve in advance

Standing weekly
reservation

*Specified dates / times
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A Final Thought

ADMMOCTHOMNARY of “If S eakin
TURKISH - .

A issilver,
then
listening is
gold.”

Turkish Proverb

METIN YURTBASI
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Academic Listening Syllabus 2011

By Simon Pryor






Overview of Presentation

= Basic Principles of Listening Comprehension
= Activities and Tasks

= Text Book Review






8 Principles of L2 Listening
Comprehension

1. Familiarity with passage content facilitates L2 listening

comprehension.
2. Play listening passages more than once.
3. Use transcripts.

4. Provide short synopses of listening passages and preview

cornprehension questions.






Principles Continued...

5. Use DVD to present listening passages.
6. Use authentic listening passages if possible.

7. Teach listening strategies.

8. Use a variety of listening passages and modes of presentation.

1. Include interactive speaking activities.

2. Choose a textbook with authentic and varied listening passages.

3. Use students as a source of input.






A Brief Overview of Pre-, While- and Post
Listening Activities






Pre-listening Activities

Discussion Activities

1.
2.
3.

Discussion questions
Pictures or other visual element (i.e. chart)

Surveys and questionnaires

Vocabulary Building Activities

1.

A

Dictionary work
Matching exercises
Ranking exercises

Vocabulary charts, diagrams or tables






More Pre-Listening Activities

Readings
Topic-related reading

Homework

Quizzes

Team quizzes, Jeopardy, Categories

Prediction Exercises

Quiz, surveys or T/F statements, short pre-reading exercise






While Listening Activities

Extensive and intensive listening tasks

® Comprehension questions

* Note taking
® Encoding information in different ways (e.g. diagrams, grids)
® Organizing notes based on different text types
® Information transfer activities
® Order and number pictures
® Completion of charts and grids
® Construction of diagrams
® Dictation and gap fills
* Dictogloss

° Completion dictation

° Guessing the meaning of unknown words






Post listening exercises

® Group or pair discussion

* Related readings

* Transcript analysis

® Summarizing (from notes)

® Comparison of pre- and post-listening knowledge
® Debates

® Homework projects based on the listening — e.g. create a survey,

internet research reports, speeches






Textbook Reviews

Criteria for rating

Variety of content
Directly targets academic listening

Appropriate level for University students — multi-level courses a
bonus

Good variety of pre-, while- and post- listening activities
Useful homework ideas

A focus on communicative language use

Layout and visual component — DVD, CD-rom, website

Teacher support materials — testing materials, teacher book, audio
scripts, ideas for activities





The Top 3





Panorama
(Oxford)

Pros

O

Interesting variety of content — ideally suited for
University students

3 level series means teachers can choose a book to suit
level of class

Content enables teachers to adapt materials and
introduce additional interactive activities

Format is easy for both teachers and students to use

Short chapters ideal for 14-week course — teachers can
pick and choose chapters and activities

Chapters have 3 different listening texts on the same
topic — good for narrow listening

Good homework ideas and activities
Good vocabulary exercises and related readings

Testing booklet available

PANORAMA'
:

BUILDING PERSPECTIVE THROUGH LISTENING

Awdis TO Included

' ' OXFORD






Panorama
(Oxford)

Cons

O

Black and white text — not
visually stimulating

Somewhat repetitive activities
No DVD

Teachers may need to develop
additional activities and ideas to
maintain student interest and
involvement

PANORAMA

EUILDING PERSPECTIVE THROUGH LISTENING

OXFORD






Contemporary Topics
-(Peqrson Longman)

Pros

O

O

Targets academic listening directly

Well-graded language makes lectures
understandable for L2 learners

Good variety of topics
Colorful attractive layout

DVD and audio CD — subtitles on DVYD

Includes a separate Teacher Pack with test
booklet, audio scripts and extensive
teacher support

Focuses on listening strategies and features
of discourse

Good and varied pre, while and post
listening exercises

Also includes extensive speaking activities
and strategies to improve communication

4-level course gives variety

CONTEMPORARY
FJOPICS

Academic Listening and Note-Taking Skills

THIRD EDITION

ik HREEEFEd-SWK H
= RS e 1

Zr SEREIEC=0EE B
-4 BB U Sty

o B ChEE BRI
it BEE %L RLEEE
EEE cLEEEETEE

Helen Solorzano
Laurie Frazier

Michael Rost
SERIES EDITOR






Contemporary Topics

(Pearson Longman)

Cons

1 Too long for a 15-week course

1 DVD has students listening to a
lecture in a lecture hall

CONTEMPORARY
TOPICS

Academic Listening and Note-Taking Skills
THIRD EDITION

ik HREEEFEd-SWK H
= REEES ST 1

ze= SRNRVEE=I0E B
+3 PERREE W Rl sy .
o ERRERE  GAMIET BZEET W
4 EREEEN WLl WdEEe
i EEE ShEEEETEE

Helen Solorzano
Laurie Frazier
Michael Rost

SERIES EDITOR






Lecture Ready
(Oxford)

Pros

O

Lots of speaking and listening
activities in this book

Directly targets academic listening
and academic content

Good variety of topics

Lots of vocabulary and pre-listening
work helps students understand
content

Good readings and reading
activities (ideal for homework)

Key listening strategies and note-
taking skills are directly targeted

Also includes discussion strategies

OXFORD






Lecture Ready
(Oxford)

Cons

d

d

d

No test materials
Black and white text only

Lower-level students may
struggle with content

Minimal teacher guidance

Too long to cover whole book in
1 semester

DVD only of ‘live’ lectures

OXFORD






Other Listening Textbooks

Dynamic Listening (Thomson)

Pros — Interesting rhetorical approach to content; 3-step while listening activity
format; Japanese vocabulary definitions at end of chapter; dictation and
other exercises focused on intensive listening.

Cons — high-level text difficult for many students; text requires a lot of pre-
existing knowledge of topic; 3-step approach to listening requires students
to have good (pre-existing) note-taking skills; minimal teacher support and
no testing materials.

BBC Natural Remedies (Pearson Longman; Kirihara Shoten)

Pros — Good DVD with interesting documentaries; visually stimulating; format
requires repeated viewings of DVD for full comprehension; plenty of while-
listening practise

Cons — Topics limited to ‘natural remedies’, alternative therapies; minimal
teacher support; no testing materials





Listening textbooks cont.

Lis’rening Advqn’rqge (Heinle Cengage Learning)

Pros — Some good activities; directly targets listening skills; good layout;
Teacher’s manual has useful ideas for classroom tasks.

Cons — Not focused on academic listening; topics more of general interest for
young learners; while-listening activities repetitive; not challenging for
University students; no DVD.

World Heritage on DVD

Pros — DVD has some interesting content; short listenings and easy to
understand narration; Japanese glossary and explanations

Cons — topics limited to natural and world history; not very interesting or
challenging pre and post- listening exercises





Four skill General

World English

(Heinle Cengage Learning)
Pros

Bright and colourful; lots of
language practise activities; DVD
journal and student CD ROM good
for interest, variety and motivation;

student CD-ROM useful for self-study
and homework exercises.

Cons

Not directly targeting listening skills;
focused on specific grammar and
vocabulary points; not academic
topics; speaking focused on
controlled practise; not much built-in
student autonomy in the activities.

Coursebooks

Northstar 2 (Listening and
Speqking) (Pearson Longman)

Pros

Very comprehensive book; integrated
grammar and vocabulary activities;

varied activities; good listening tasks;
DVD included.

Cons

Too much content for 1 semester;
teacher preparation time high; ‘text’
heavy book; not focused on
academic topics.
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Academic Writing Activities
A Synopsis of a Presentation by Frederic Durbin
Niigata University, September 27, 2010

Overview: An effective strategy for teaching academic writing makes use of multiple examples,
a variety of activities, a step-by-step building of skills, a focus on improvement, teaching
learners to self-edit, and a steady reinforcement of writing principles throughout the course.

1. Multiple Examples:

Whenever a new skill is introduced, it is important for learners to see and understand clear
examples of the skill in use before they can begin to practice it themselves. Handouts and visual
presentations may include sample sentences, paragraphs, essays, lists of principles, and clear
illustrations of punctuation and formatting. Students have shown themselves to be extremely
receptive to learning English punctuation and manuscript formatting, as these skills are not
covered in any depth in high-school or other university courses.

2. Variety of Activities:

Just as in a conversation class, it is essential for students to express themselves, to seek answers
to their questions, and to exchange information with peers. The use of pair and group work is
highly encouraged. As much as possible, students should be allowed to take an active part in
collecting information, organizing it, thinking through strategies, correcting their mistakes, and
working to improve their writing levels.

3. Step-by-Step Building of SkKills:
A logical progression of skills to be acquired during a course in academic writing might be as
follows:
a.) clarity of basic expression (considering the best word to use in the situation at hand;
beneficial use of dictionaries; the importance of reading)
b.) constructing effective sentences (use of variety in sentence patterns and lengths; use of vivid
verbs; avoiding overuse of “to be” verbs)
c.) the paragraph (understanding the use of a topic sentence and supporting details; practicing
unity and coherence; working toward greater development within each paragraph; awareness of
the intended audience)
d.) self-editing (constant, recycling reminders of mistakes that impede clear and effective
writing; working to notice weaknesses in one’s own work; importance of revision)
e.) the five-paragraph essay:

1. thesis statement (differences from the topic sentence of a single paragraph; creating a
thesis statement that introduces the topic and limits or focuses it)

2. introduction (awareness of the different techniques available to hook the reader’s
attention and lead logically to the composition’s thesis)

3. body (three paragraphs, each developing a discrete aspect of the thesis, each developed
internally according to its own topic sentence)

4.conclusion (strategies for giving the composition a sense of closure and completeness
without directly repeating the material from the body)
f.) revision (at least one subsequent draft of the essay, with the focus not on perfection but on
improvement)






Frederic Durbin, Academic Writing Activities 2

4. Focus on Improvement:

For both native and non-native language users, the mastery of writing skills is essentially a life-
long process. If students demonstrate significant improvement, the course has been worthwhile.
Accordingly, grading should not be based on the production of professional-level writing but
rather on effort, attention to the target skills, and individual progress.

5. Teaching L earners to Self-Edit:

First, students need to understand the common weaknesses that hinder good writing, and they
need to be reminded of these—and of ways to overcome them—throughout the course. The
sooner students can learn to recognize and repair their own mistakes, the sooner the instructor
can be relieved of the burden of correcting them all. One effective method for building this skill
is to put a sample of writing on the board (or screen) that contains many errors. As a whole class,
learners work to identify errors and suggest ways to improve the composition. The instructor
incorporates those edits that do indeed strengthen the piece, explaining to the class the reasoning
and principles involved. When students suggest changes that present no improvement, that is
also an opportunity for learning; in such cases, the instructor gently explains what is wrong with
the suggestion and encourages the students to look for alternative strategies.

Another method is the use of handouts given in two parts: the first page a composition
needing improvement, and the second page (given after learners have attempted the
improvement) showing one correct way of revising the piece. With such activities, it is helpful to
let students compare their own homework papers with those of their classmates, to hear
suggested changes from several different students, and to emphasize that there is not only one
right answer; different solutions can be equally valid.

Finally, in the direct correction of student papers by the instructor, it is useful to develop
a system of code markings understood by the students and the teacher. The use of such codes
(such as “sp” to indicate a spelling error) streamlines the paper-marking process—and more
importantly, it requires students to identify the specifics of their mistakes, thus taking an active
part in the composition’s improvement.

6. Steady Reinforcement of Writing Principles:

As with nearly all other aspects of language acquisition, students must encounter the
fundamentals and strategies of good writing multiple times before such concepts become
internalized. The instructor may feel awkward repeating a key issue over and over, but most of
the material is new to the students, and as long as the same errors keep cropping up, it is not
excessive to keep pointing them out. The best method is to teach the same principles repeatedly
in a variety of ways, letting different activities overlap and reinforce one another.

Usually, students will ask early in the course about the difference between the colon and
the semicolon. Chances are that the instructor intends to introduce the use of these marks later on
(though such need not be the case). In such an instance, it is sufficient to give a clear, simple
answer at the time and assure the student that a thorough treatment of the matter is coming on the
appointed day.

The handouts used in this presentation are available to instructors at Niigata University and may
be photocopied for use in classes here. Any questions regarding their applications, purposes, and
typical results may be addressed to Frederic Durbin—as well as any other questions about the
teaching of academic writing. It is acknowledged that many alternative strategies will be required
in the year ahead, since the enrollment for writing courses—and the number of writing courses
taught by individual instructors—will be increased.






Academic Writing:
Considerations& Principles

George O'Neal






Overview

+Course Purpose

4+ Considerations

+Pedagogical Principles

+Plagiarism

+Textbook Recommendations






Purpose of this Course:
What the students will be able to do...

+ Write a 5-Paragraph Format Essay
+ Thesis Statement/Paragraph
+ Support Statement/Body Paragraph
+ Conclusion/Conclusion Paragraph
+ Argumentative & Comparison Essay

+ Correctly Cite Material: APA, Chicago Style, MLA, etc.

+ Utilize Connectors
+ Subordinating Conjunctions
+ Coordinating Conjunctions
+ Transition Expressions

+ Utilize Adjectival Clauses

+ Edit for Errors






Considerations:
Introducing the 5-Paragraph Essay Format

Shutter Island in the 5-

Shutter Island Paragraph Format

Edward Daniels is insane.
He thinks he’s still a US Marshall

He thinks doctors are conducting
Nazi mind experiments

He thinks Andrew Laeddis killed
his wife

In conclusion, Edward Daniels
LEONARDD D:CAPRIC pSYChOSiS masks his anguish .






Considerations:
Detecting Plagiarism

P INRT

¥ H5-o0&85

v 72EhSBR
HEEON—JVERE
v FOOY =il

GO &)gle The Liberty Bell is an iconic symbol of American independence. It was commissic #&5%

#e6 1 (0145
BRITVIZZEETICHESNTVET, "t" EF0RICHELFEDEEAINEL .

Exb: QHEEOA—SREDEER (RLRE TRANRERETEETEEZT)

Liberty Bell - Wikipedia, the free encyclopedia -[ = @~—2% T ]

The Liberty Bell is one of the iconic symbols of American independence. Located in
Philadelphia, Pennsylvania, it most likely was rung to ... The bell was commissioned from
the London firm of Lester and Pack (today the Whitechapel Bell Foundry) in 1752, and
was cast with the |ettering (part of Leviticus 25:10) " Proclaim LIBERTY A great part of
the modern image of the bell as a relic of the proclamation of American independence was
forged by writer George Lippard . ...

en.wikipedia.org/wiki/Liberty Bell - & v i 5 - Hi{bl~—3F

User:MattKingston - Wikipedia, the free encyclopedia - [ @~ — 3% 7 ]

The Liberty Bell is an iconic symbol of American independence in Philadelphia,
Pennsylvania. It was commissioned from the London firm of Lester and Pack (today the
Whitechapel Bell Foundry) in 1752, and was inscribed with part of a verse from the
Book of Leviticus: “Proclaim LIBERTY throughout all the land unto all the inhabitants
thereof." It originally cracked when first rung after arrival in Philadelphia, and was twice recast
by local workmen. The bell hung for years ...

en.wikipedia.org/wiki/User:MattKingston - v w2

# en.wikipedia.org D DOBRFERERTT S

WA T g






Considerations:
Decide OnYour Correction Symbols

= Sentence Fragment
= Run-on sentence

= Spelling Error

= Punctuation
=Omission

= Rewrite (The sentence is unclear)






Principle:
Process, not Product

Pre-writing + Grades for:

+ 15 Draft 10%

+ 2nd Draft 30%
Editing + Peer Review 30%
+ Final Draft 30%

15t Draft

2nd Draft
+ Students turn in together:
+ 1°'Draft
Editing 2" Draft
Peer Review Commentaries
Final Draft

Peer Review

Final Draft






Principle:
L1 Writing Versus L2 Writing

Citations (5]

Y T E-HTIRSE
Citation st A N

Chicago
Double-clic MLA

_—

Citations Turabian






Principle:
Connect Reading & Writing

Writing Reading

4






Principle:
Audience
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Lists
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Peer Review Exercise

Peer Review: Essay 1
Directions: Read the following questions and your partner’s first draft before you start
answering the questions.
1. Look at your partner’s introduction:

* Does the writer clearly state his/her viewpoint about the factors which
influence personal development in the introduction? Underline your partner’s
thesis statement.

# Does the thesis statement appear at the end of the introduction? Y/N?
# Does the thesis statement express one over-arching idea? Y/N?7
4 In your own words, explain your pariner’s thesis:
. Look at the body paragraphs:
* Underline the supporting points.
4 How many did you find?
. Write notes on your partner’s draft next to each paragraph, considering the

following questions:






Textbook Recommendations:
Weaving It Together 3

+
+
+
+
+
+
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+

Semi-authenticintegrated R& W '
Weaving It Together
Focused on 5p format Gonnecting Reading and Writing 3

Good Activities > 3
s
:

Great Scaffolding/Pacing

Incorporates Journals
ExamView Software
20 Classes of material

No Peer Review = =
| Milada Brouka

No correction symbols





Textbook Recommendations:
From Great Paragraphs to Great Essays

+ Lightly integrated semi-
authenticR & W

Focused on 5p format
Great Pre-writing activities

Includes Peer Review
Sheets

Online teaching materials

+ 40 Classes of material

From Great

Paragraphs to
Great £ssauys
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Textbook Recommendations:
Step-By-Step Writing Book 3

+ Highly Integrated R & W ook 3|

STEP-BY-STEP
WRITING

+ Highly Authentic Readings
+ Great Models

+ No Peer Review

+ Not focused on 5p format

4+ American Culture Focus

+ 40 Classes of material






Textbook Recommendations:
Read, Write, Edit

+ Highly Integrated R & W
+ Authentic Readings

+ Numerous models

+ Grammar Focus

+ Focus on Process Writing
+ Peer Review
+ Editing Activities

+ 25 Classes of material

Reap WrITE, EDIT

Grammar for College Writers






Textbook Recommendations:

Write On 1

+ Integrated R& W
+ Semi-authentic readings

+ Japanese & English
instructions

+ TOEIC Prep Book
+ Not focused on 5P format

+ Good modeling

Write On 1

Wiriting Practice in the Real World
Linda Lonon Blanton
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